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ABSTRACT 

This report provides a background on Norwegian 
teacher education programs, policies, and requirements in 19 
educational institutions. The basic 2-4 year teacher preparation 
programs are described. The 1961 law covering the teaching 
requirements and qualifications for these programs was investigated 
with the emphasis on the ferment involving the pattern of teacher 
education in Norway in recent years. Sixteen colleges offering 
further training for teachers in specialized subject areas are 
listed. The effect of the Basic school Law of 1969 on Norwegian 
educational 9tandard8 is cited. These effects focus on the urgency of 
examining and revising the teacher education programs offered in the 
teachers* colleges. Implications for further teacher education 
programs are made, focusing on the development of the New Law for 
Teacher Education which is expected to be passed in 1972-73. With the 
coordination of the proposed Teacher Training Council imder the New 
Law and teacher education programs, it was hoped that the needs and 
demands of qualified teachers in Norway would be met. A glossary of 
terms and a 32-item bibliography are included. (BRB) 
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!• Introduction 



T«acb«r education In Norway Is carried on In a number 
of Institutions of various types, iiowever triat carried on in 
"LaererskoXene," or teachers colleges is the main concern of 
this present article. Among the raatiy studies which have 
dealt with Norwegian education and with the teachers colleges, 
those of ^e (1) Lange (2) and Huus (3) published in English 
aye of special interest. 

Present programs for preparing teachers for the nine 
year "b&slc school" (grunnskolen, law of 1969) are carried 
on in 17 teachers colleges located ati Borgen, Bodjrf, Eik 
(T^nsberg), Elverua, Balden, liaaar, Kristlensand, Levangsr, 
Sesna, Notodden, Oslo, Sageae (Oslo) Stavang^r, Stord, Trowsi^, 
Trondlielo, Volda. SogndaX is now designated a teachers college 
in 1972 and Alta has special classes of »f->year line at the 
gymnasium on a te«porary basis, with possibly teachers college 
status in 1973. 

The programs of preparation are 2 years or k years in 
duration. The »f year line requires th&t applicants be at 
least 17 years of age, have coapleted eloaentary sctiool end 
continuation school or -folk high school" and be able to pass 
an entrance •xaainetion conducted by the college. The 
required curriculua includes religion I (Old Testaaent) and 
religion II (Hew Testswent and dogaatics), Norwegian, l^glish, 
social studies, (integrated with pedagogy) science, satheisatlcs, 
maslo, art, ohysical education, practice teaching, with a 
total from 30 to 37 class periods per week. The teacher 



•xsalnation (on leaving ooliege) incliid«t vrlttea tests in 
sathematies, Norwegian (two tormn) sjt'2 i'-. ^agogy. ir&l 
examinations are held in souse of the subjects eoiapleted each 
year and grades ere assljjned by teaci-.ers In the skill ribjects. 
All grades appear on the testimonial or certificate given by 
tiie college when the stvuSent's vork is coneluded. 

The S-year or st-ttdent "line" requires that the 
applicant be 19 ye&rs of age by July of the year he is to 
enter college, and he mxat riave successfully passed the 
"wcaaen artium" conolu«lng the acaderaic gymnasium or secondary 
school. As an altercative the applicant ssay tarese-it evidence 
of equivalent training frota other doaiestlc or foreign schooise 
^11 applications are taade to The Teacher Training Council 
which has rules regarding special "points" allowed up to Ik 
tot relevant experience and other training in addition to 
points allowed for "examen artiua". The Council assigns 
applicants to each college in groups or classes of 30 each, 
and the number of such classes is determined by the department 
(KUD) based on staff, resources, space, etc* available at each 
college,* Tiie Teacher Training Council way advise the depart- 
iaent in relation to adssiaslon and other ssetters affecting the 
colleges. 

Competition for adraisslon to the 2-year "line" of the 
teachers college has been and continues to be keen, there 

*The total of new classes to be adaitted annually 
nationwide is fixed 1^ parliaiaent based on teacher demand 
as well as budgetary factors. 



leaving been two to tijree tisma as sany spDlicenta as tiiere 
were places available, tuer® i^ifeve been a number of studies 
(5) (6) relating to tlzose admitted » showing the interest 
there Is in deteralniag if the academic quallf icetions, the 
maturity, the professional inclination, the peraonsl 
qualities of the applicants are optimal for those vho are to 
be teachers in the elementary somols* It has been pointed 
out by Sandven (6) that the high ratio of apolicants In 
relation to nusbers admitted "tsakes it possible to secure 
well qualified people for teaching service, provided the 
students ere selected in a proper way and given an adequate 
training," It Ima been said that most of the teachers '*8ee« 
to be ideally motivated" for their career choice, though soae 
may fail in their service and withdraw froa the profession. 

There are two curriauluas offered In the S-year line, 
one being the ordinary and the other the English line. The 
English line with 6 hours weekly in each year in English, 
has less hours in science, music, art, and pedagogy than the 
ordinary line. Both lines have 3^-37 class hours per week 
for two years with Instruction in these subjects! religion, 
Norwegian, social studies, science, mathematics, siuslc, art, 
physical education, pedagogy, practice teaching. Written 
teacher examinations (finals) are held in Norwegian and 
pedagogy plus English for that "line". Oral examinations 
Bay be given at the end of the first y«ar in religion I, 
natural sciences or writing (penmanship). At the end of 
the second year there Is an oral exaialnatlon In At least one 



of I rellgi'sn IX or pedagogy, one of tiie natural sslenceii 
music, art, or phyalc&l •duration. In the Engllih line thw# 
may be en oral i^gllsh test. In those subject s in which 
th«rre is no oral test, the student receives a grade on his 
"tostisoniel" based on classvork taken. 



II, Present ?ro«raa>s and R»<iuir«aents 

TJie 1961 law covering training requirements for 
teachers In «ehool8 (7) provides la PP 3j 

!• •♦Teacners** (laerare) wust have passed tint tejtcher ex&isine- 

tion according to the law of 11 February 1938 (8) 
2« "Adjunkt" shall liave a/, b/, or c/ 

{i) history / philosophy or mathem&tioa / soianc* 
examination for the degree "eand* wag," 
(this usually requires *»«5 years university study 
after '♦exaaen artiua") Following the "adjunkt" and 
♦•lektor" degree, the candidate is required to take 
a i year course at the Pedagoglc&l Seminary In order 
to qualify for teaching. 

b) teacher examination Plus 2 years further training at 
£ teachers college or teacher exaisination ^nd 
waalnatlon in two subjects with 1 year of study for 
each subject, eithtr special training at e teachers 
college, special subject training college, university 
or state college for teachers. <frondhei») 

s) equivalent training in Institutions, domestic or 
foreign 

5. "Lektor" shall have •) or b) 

a) nistory / philosophy or satheeatics / science examina- 
tion for the higher degree 
"cand. philol., oend. real., or cand. -«&ed." 
(this usually requires 7 years university study after 



"exci.'nftn artiua", Foilovlng Uie "adJuaKt" and "lektor" 
degrce» the candidate is required to take a t year 
course et the i^edagogictl Ssainary in ord«r to qualify 
for teaching. 

b) •Quivalent preparation &t institutions, dotnestlc or 
foreign^ If th# spaclal study is at th« same lev«I at 
th» d9sre«8 in 3 a). 
^# Teachers in specieX aubj^ts or groups of subjects asust 

have a good gener&l education end special training in the 

subject* The total training should equal that required 

of a "teacher". 

There haa been an active and extended discussion 
regarding the prepi-jation which teachers of youth school level 
(ungdoiBs akole), grades 7, 8, 9, siiould be required to have 
coapleteJ. This controversy is related to the question of 
teachers* nreparatloa by the universities (at adjunkt or 
baeholor's degree level) for teaching in grades 7, 8, 9 or 
tne alternative preimratlon of teachers for this school level 
by the teachers sollegas. of 197? it appears that the 
alternatives vlll be written into the new law which will cover 
teacher training, so that both possibilities will be open. 

The 1961 law (?) set the qualifications fos- teachers 
in these school typest 

1. a) priraary level of the 9-year basic sciwol and the 7-year 
elementary school 
b) youth school or youth level of the 9-year basic school 
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3* ap«islal achooX 
3* continuation school 
folk high sciiool 

5. s«condayy laodorn school (realskole) 

6. sscondory soi^^^c^oX (gyisnas} 

?• business "gymnaB" 

3 year business "gyancis" 
1 ysar course ef ter "gyamas" 

do voc&tlonal school 

Under this law, teachers In I a) level (sbov©) are to have 
cotapleted a teachers college ourriculusa (with tefccher 
•xaajination) or to nave equivalent training froa Dennark, 
Finland, Iceland, Sweden or other country. They mxnt be 
eble to use Norwegian language, oral and written, Teachers 
with "adjunkt", "lektor" or subject training but without the 
"teacher exaralnation" stay teach in foreign language, dojfieatic 
science, arts, crafts, physical education, susie. Teachers 
in 1 b) level (above) shall iiave "teacher exasnlnation", 
"adjunkt" or «lektor" qualification. Individual subjects 
jnay be taught by a "subject teacher", at tne youth school 
level. 

It is to be noted that tr.ere are institutions in 
addition to the teachers colleges, which orepare teachers in 
subjects or fields. Some teachers with t.'ils rareparation way 
teach a subject e. g. school ©conf^Dics or physical education. 
In the basic school, probably at youth level. Curreutly, 
schools for preparing teachers in various fields as listed (9) 
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ares 

1- state Teacher Softool in Arts and Grafts - Bi&ker 

2. Sorv&y's iiigMr Scii-^ol in Sports (Physical Education) - 
Oslo 

3« Pedagogical S^.lnary for Teachers in trade and vocational 
schools - Oslo 

h. Kindergarten Teacner Schools (five in number) 

5« State Teficher School in nousehold Arts - Sta2)«kk 

6« State Toacher School in ivrts and Crafts « Notodd«n 

7« State Teacher school in Arts and Cr&fts • Oslo 

3. State Te£tcner School in Mercantile and Business 
subjects Oslo 

9« State Special Teacher School - Oslo 

10. State Teechers Highsr school • Trondheis (University of 
Irondheia) 

There is also available et the vocational teachers 
colleges » further training of one year's duration, Ihese 
colleges aret 

Bergen - State Teachers College - Household arts 

(heimioinaskap} 

(FroBi 1972 *gerg«<i with Bergen Teachers College) 

Notodden - State Teachers College • Applied Arts** 

(f oraing 

Oslo - iiltate Toachers College - Applied Art*** 

(forming ^) 

Oslo •> State Teachers College « Business Subjects 

*'*wlth fflajor eaphssis on s;^tal» drawing^ textiles^ wood 

***vith aajor esphssis on drawing, textiles 

'^Foraing'* as now used refers to fine end applied arts 
with eephasis on skills sind i^terlals* 



In addition to the above, there is a Pedagogical 
Seainary for vocational teacners whieh prepRres for teaching 
in scnooXs ot tradee and industry, ^aarit.* - is, Agri- 
cultural schools, schools for fishery, and the like. Further 
training in various subject matter areas is also available 
In the appropriate department at Universities located at 
Oslo, Bergen, Trondhelis, Troas^. Summer tern offerings for 
teachers ara available at these universities. Further 
traininf In special education for teachers of retarded and 
handlcapp«Jd is offered by the State Soeeial Teacners* College 
in Oslo (Statens special laererskole). 

Other offerings available if the d^and is sufficient 
can be had tlirouch University of Newcastle (English) and 
Ooeti.e Institute, Luneburg, Germany (German), Certain 
private school offerings in susle can Le taken at conserva- 
tories at Bergen, Oslo (two), stavanger, Krlstlansand, 10 
Bergen the iitorvegian Teacher Acad^ offers courses in 
religion for teachers, Po? physical education teachers there 
is a state higher school in sports, estsblishri in 1968, which 
hao absorbed the state gyamastic achool in Oslo, Regular 
eurrlculums are I year and 2 years in length, and there will 
be offerings of further training toward the "lektor" degree 
for teachers studying In this field. 

Post - or in service teacher education (etterut- 
daaniiig) will soon mve tsore waptsasis, A brief reference 
is sade to state teacher courses and to the offerings of 
short courses arranged by the ^rwegian teacners association 
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it . . byoohur* of tiit Teaciier Training Council. (9) Sons* of 
tfte participants in 8p«ci«l courses at tne te&ciiers colleges 
arf t«acners-'in-8ervioe, •sp«ciiilly tiiose now visaing 
additional training wnlch will qualify for "adjunkt" cosjoetancr 
wiiicti Is required for a salary level above that of "teach«r" 
(laorer )• 

In general tiiose mo wish to becorae teachers in 
specialized areas, swat iiave h years of training after the 
9 year schooling, or 2 years of training after "axasen trtimi". 
Those WHO beoorae vocational school teachers amst have coaspleted 
9 years of sc ho ling, have a trade school certificate, 2 
years practical experience in the subject, one year of general 
education and a half year of pedagogical training. Those who 
seek adiaisaion to the schools for preparing teacners in arts 
and crafts siust generally neve had 9 years in basic school or 
secondary school plus 2-3 years in vocational or art-handwork 
school. The ourriculttraf vary with the special sfeill areas but 
are generally 2 years in duration. The school for preparing 
teachers of business subjects sust have had secondary schooling 
with ••exaff ertlura**, Secretarial training or a 2-year 
business secondary sofaoollng which carry added •♦points" 
toward admission to t»a«her training. Practical business 
experience in iche subjects to be taught is required. The 
curriculum is two years in length and Include© a half year In 
pedagogy. 

The State Special Teacher Training School offers a 
one year and a two year curriculuB for teachers, kindergarten 
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touchers and others who nave coaiploted an approved teacher 

training program, tha speclaliEations offered are for tim 

A. ii®aying-.han<iicapp»^ 
hm Sight - i^ndioapp«d 

op«eoh| readlrg, writing liandicapp«d 

D. Mentally retarded 

E, Behaviorally handicapped 

The state College for Teachers (formerly Laererhjrfgskole, 
lib'tiS:'} now Uaivsraity of Trondheia, offers an opportunity for 
teucaers who have coispletod programs at the teachers colleges 
to ti»ke advanced study ^ in regular year or suaaer courses* 
Currently (1970-71) subject area offerings at the University 
of Trondheiffl a?e( Nordic and other languages, history, 
pedagogy, psychology, philosophy, religious studies, social 
studies, mathessfttics, biology, cheraistry, physics. Offerings 
in various subject areas are also available at the uni- 
versities* 

Teaching in single subjects or subject groups in the 
upper level of the basic 9-year school (youth levsl), and in 
the lower secondary school as well as in the folk high schools 
calls for th« qualification of «adjunkt", or 2 to Si years 
beyond the regular 2 year line of the teachers colleges. 



III. Tho Setting for Change 
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Xnsre nas be#n oonsiderabX« r«mi«nt involving the 
pattern of tettcimT •duoation In tVorway in recent years* Tr«e 
1933 IBM (8) die&Ilng with teachers colleges had set up the 
pattern for s^nisslon of students^ subjects to be taught 
with goals to be achieved* exatRir««iitlon« to be adninistfred 
and other ?3rovlsions for the structuring of teacher education 
in these eollegeis* This was followed by detailed regulations 

up by the department (Ministry of Church and Education) 
covering admission tests and teacher exaisinations established 
by BoyaX resolution of 20 Hay 1939 end revised 16 September 
1963. (10) 

During the period of World War XI until 19^^ f vhea 
Norvay was occupied by Gersiat^i there was no forael change 
in the lav governing teacher training and the teachers 
colleges. The next period of ten to fifteen years was one 
of readjustment and recovery after the war years with few 
substantive changes being made in the prcgras of teacher 
education. 

Hofwevw there were oany influences at work* such as 
contacts with foreign schools « foreign educators and school 
fsysteta^ wnloh lead to an increasing awareness of Internal as 
well as external ^oblcras in education. A significant 
influence toward change in teacher i^eparation has been the 
activity of eduoationsl leaders in the sehoolS| in teachers 
col'i.eges, the de^taent. (KUii) f>roposals» discussions » 
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cojomdnts, app«ar#d on orogrosis of teachers* gpoun meetlngi 
and la tn«i? j nurnuls. i^ddod impetus vas given by research 
relating tc teaeMng and teacher preparationi sp«arh«ad«d by 
th« Institute tor Educational B9S«arch at tht University of 
Oslc viioss publications in this field are extensive, and 
only ft few of vhioh can be listed. (11) (12) (13) (ii^) 
By I99*f interest in problems of education vas evident when 
a new law (8 July 195^) relating to experimentation and 
refora in schools of many types, was enacted by the psirliaaient. 
Previously there xtad been a study by a group set up under the 
mnistry of Caurch and Education reporting in 1950 (15) that 
teacher education should be extended fpom a 2 year to a 3 
year pfogrem offered in colleges spread over the entire 
nation plus a few higher level teachers colleges vlth advanced 
2-year programs* The repoi't stressed the need for a broad 
academic background and an appropriate subject leattor depth. 
The students* acaaemic load should be lightened, and newer, 
freer, up-dated Instructional metiioda and saaterials stould be 
introduced. It was also eicpliasised that there saould be a 
sound buHla for ©vuluatlag the students* fitness for the 
teaci-ting profession, ii minority of the group felt that the 
time was not aprjropriate for a radical Oiiange in the prograa 
of teacner education and limited their recoronserdations to a 
firoposal tiaat standards of student admission to teacher 
training be strengthened* 

As early as 1952 the teacaers colleges faculty 
organization (Uerorskolelaget) iiad in a national iseeting 
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adopted a proposal for a revised plan of teacher education. 
This proposal Includtd a l«ngtheniag of the 2-ynor lin« ba»«d 
on "•xaaen artiuiB" to a 3-y«ar program and to 9tr«ngtii«ning 
th« «xlttlng ^^year progras basad on entranos •xaniinations, 
by requiring aors preparation in secondary school subjects*) 
The faculty organiEation proposal was fully examined by the 
Ministry of Church and Education In a publication of 195^ 
(16) which concluded that adjaission standards for the 
year line" should be strengthened and that the "S-year line" 
should have a broader frasework, but t.^at extensive ehanjes 
should not be siade at that time* The department did however 
agree with the recos^endatlon of the 'ieacher Training Council 
(Laererutdanningsradet) that experimental programs of various 
kimls should be set up. 

Accordingly in the period 195^l96lt there were some 
experimental programs set in mo?.5.on at Oslo, Sagene» Volda, 
and Banar teachers colleges* These and subsequent experi* 
mental programs were staff -initiated at the teachers eollegest 
efter which the proposed programs were exaalned by both t><e 
Teacher Training Council and the Council on Experimentation 
m schools (Forsjtfkspadet for Skoleverket)* When approved by 
both of these councils ^he proposals were forwarded to tiat 
department (KUD) which would generally approve if the 
financial budget Allowed. 

In (1970-71) a number of "'experimental lines'* were 
under way at the oolleges as detailed in the broohuret 
'^Teacher Education*' (Laererutdenning) published by the 



teacher Training Council, (9) Colleges at Bodji, Eiverum, 
Levanger, Sagene, Trondhelca nave been conducting escperl- 
reental orograma vlthln the fpamework of the existing "S-year 
line"» Some features of these programs Include a period of 
study In core subjects followed by a free clioice by student* 
of certain subjects which they vill study further. The 
required nuaber of class periods h^s been reduced and the 
student works Individually or in groups on topics or projects 
selected with advice of the instructor. The traditional 
olasa group of 30 has been divided under modified in- 
structional plans* In certain subj@<2ts a ssaall unit of 5 
students works together on an assignment or project, Tnese 
units may cose together In groups of 10, 15, or 30 students 
for special topic study and for suismatlon. Another varia* 
tloQ has been to &ss<^ble larger lecture groups of 60 or 120 
students for certain types of presentation such as staff or 
guest lectures. 

Another series of experiments is in progress relating 
to a new "3-y«ar llne«, since It is generally accepted that 
the "a-year line" will be extended to 3 ysars. Colleges at 
Bergen, tkmar, Krlstiansand, Oslo, Troiasitf have programs 
involving the "3-y«WP line." In addition, at Sotodden and 
Volda beginning 1970, new «3-y«fir lines" litis specialisation 
In one subject i)att<»r area have been set up. The pattern of 
experiments varies froa: the 2 1 model where the speclallza* 
tlon eo^es in the final year to a pattern like that at Oslo 
where specialisation it spread over the last two years. 
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Subject areas included ar« ?lorvr«gien, ?3athef3atics, English, 
with a view toward preparing teachers for the whr»le 9 year 
school. Certain colleges '»ffer gpeclalizeition in different 
sfubject matter areas depending on staff Interest and training. 
These exaeritaental prograas liave been described in a nubli* 
cation by the Council on Exosrluientation (Forst^ksFitdet ) of 
June 1969. (17) 

Another type of asperiiaentatlon was andor way in a 
number of colleges In 1968-69. This was one yeci' of further 
training (vldoreutdanning) in a subject or subject natter 
area following completion of the conventional "line" and the 
euccessful passing of the "teacner esjaalnation". Some of 
the offerings in the education field were special education, 
eounseling and guidance, prliaary education, practice teaching 
euperviaion. In ac&denic areas there were offerings In 
Norwegian, Bngllshf Gerraan, religion, social studies, 
physical science, physical education, tauslc, and household 
srta. (18) This fui'-ihor training has now developed to a 
point where all teachers colleges will have offerings for 
1972«73 as listed. In ©11, ^3 classes (30 students ©fach) 
will be enrolled for further training. 




per) 



aubieetf 



Bergen 



1 each 



Social Sciences Music; 
Drasiai i&istruotlonal aide 



I eaeh 



Special Edueationi Norwogien 



Elk 



I e^ch 



Norwegian! Special EducfttioQ 
English; Physical Edueatioo 



£QlI»|g» 

Blverusj 
Kriatianr^anci 



{30 students per) 
2 
I 
I 

1 each 



Levanger 

Mesna 
i^lotodden 
Oslo 
S«gene 

Stav&nger 



Stord 
VoXda 



2 
X 

1 

X 

X 

X 

I eaoh 



I half year 
el&ss 



X each 

X each 



Piiiyslcal Education 

Special Sducatlon 

Prlssary School P^agogy 

Chemi8try*Physlcs} 
Cisrlstlnnltyi Engllsb; 

ouseiiold hrtB% 

timsiTf School Pedagogy- 
Special Education Practice 
teaching supervision 

Pi^slcaX Edue&tlon 
Biology 

Music 

Fhy8lcs«Matii4^etlcs 
^ksrweglan 

Oeroan; Prte^ry SciK>ol 
Ped&goeyi English 

EngXlshs SpCiCleX Education^ 
Music) ntorveglan; 
Christianity 

Physical Muo&tlon - 
Hcrvteglan 

Artsi e^orweglan 

SpeclttX Education) Hathe* 
saticsj English (HrobabXy 
Lapp language) 

Social Science) Norwegian) 
l^yslcaX Education 
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IV, Effect of Basic School Law of 1969 

Tn« fjr«sent atete of activity (1970-71) relating to 
Horway'a teacher •ducation In the teachers colleges has been 
associfited with other educatloaal develo^ents as noted, but 
the thrust evident ncv* is closely related to the new lav 
(1969) for the basio school, ih) The aore obvious fectures 
of this IblM ere th@ extension of the compulsory school 
attendance to 9 years (ege 16) with two levels s 

1) j^lfitary levels 1*6 grades 

2) Youth levels 7-9 grades with en optional year of preschool 
aiK3 an optional ICth year under arraAg«»ents to be subjact to 
approval of the department (KUD), 

Another noteworthy feature Is the cmnge in ^;he 
paregreph setting forth the objective of the l^>w, {'+ • 
paragraph one.) Tlie prior laws dealing with ©l^entary 
schools adopted 1739, 1827, I8»f8, i860, 1889, 1936, 1959, had 
f oroulated the paragraph on the objective of eiesjentary edu» 
cation generally In leni:usge such as t/.ist "the 8CiK>o:^ shall 
help to give cnlldr<9n a Christian end moral uobringlng and to 
make theai good aetabers of society." The 1959 law added tiriat 
"the school should develop their talents and abilities and 
give the© good general knowledge.*' Also new in the 1959 law 
was the concept that the school has a '^task together with the 
hotae." The words "good general knowlndge" are also new in 
1959 to the objective forarulatlon. (19) But the words "good 
•aecnbers of society" has been changed in the 1969 law to 
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"self reliant person." hn «ntir«Xy nev note was introduced 
into the paragraph with these wordss '*the sc^kk)! snail 
t»romote intellectual freedos and tolerance and place stress 
on good cooperation between teacher and pupils and between 
the school and the ht^e.** It is of interest to note t^mt 
there was considerable discussion in parliaaent regarding 
the objective as stated in the law but it was adopted with 
only one negative vote, reflecting the popular will that the 
sohaol shall be oriented toward ethical and moral values 
which are associated with the Christian religion. This has 
iffipXieations for the curriculum of teachers colleges especially 
in .regard to the religion courses required » the content and 
the topic «»phasis therein. 

The law provides that children of parents not members 
of the state church may be partly or coanletely exwspt from 
the Instruction la religion. It also states that teachers 
»hc tsach religion shall do so in oon^Toraiity with %h9 teach* 
ings of thQ Evangelical Lutheran Church. However the Um 
also provides that a tcacner who i» not a sieaber of the state 
Church or the EVangelieal-Lutherao Free Church in not required 
to teach religion even though he may have the neciessary 
training to do so. k paragraph in the lav stipulates that 
the state church bishop and parish pastor or a pa»tor 
designated by the bishop h<»s a right to listen to the 
Instruction in religion and give itdviee regarding thi« 
instruction. With regard to other views of teachers, ti.« law 
provides that neither in the notion of vacancy nor in other 
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ways shall tm applicant t>% required by thm ichool boards to 
give oplnlon/i on political op ciiltupal questions. 

A slgniflo&nt b&ckground study preceedlng ths adoption 
of the besits school l&v of 1969 0*) was that of a coosnltte© on 
the elementsry school (Folk«skol«kQS)ltean av 1963), Th« 
commltte© peoort (20, Chapter V) treats rather fully such 
tcpics as objectives and resources tor the eleisentary school* 
Th« problem of differentiated instruction is examined, as 
the school is now to beeoiae ooaprehensive (enhetskoXe), 
taking on functions previously assigned to the continuation 
school as well t&n the first years, grades 3 and 9, of the 
secondary school. 

Tiie naln poiata in the co^ittee's report (20) with 
regard to objectives arcs 

a) The school shsll prepare pupils for life in work or 
occupation, for life in society and for faaily ilfe» It 
siioll equip the pupil for living. 

b) The school shall transmit the cultural heritage, by 
wnioh is meant the suss total of experience and insights 
aocuiBUlated in the past Mith respect to faith, tradition, 
custom, art, literature, knowledge, skills and insti« 
tutions* 

c) The school shall assist the pupils in their growth and 
development. One of its for^BOst goals eiust be %o 
stinmiate the iiupils' interests and talents. 

The foraulation of these objectives and their approval by 
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toe parliamentary erasjltt«« on the school legisl&tloR vlileh 
•ubmitted the school lew «nact«di in 1969 has certain direct 
laiplieatlons for the ongoing oievcXopsent In teacher education* 

The basic school law of 1969 (^) has been celled a 
"full-auth->rity law,« In a nuaber of its paragraphe it gives 
the departacnt full authority to establish approptri&te rules 
and regulations* These vill be wider in range and !m>re 
extensive than before. At the same tlee the department has 
stated that regulations and instructions should lead to de« 
centralisation so that local school authorities, the indivi- 
dual S!ci^ol and its divisions may have a greater influence 
then fortaerly <2l) on instruction and administration* The 
department circulated to the sctools (IS»?0) a new "Konaalplan" 
or eurriculuB outline for instruction in the basic school for 
the vari^)us grades and subjeets* Reactions and cosi^ents were 
solicited frojn school officials and teachers so that a plan 
could be issued for use by fall of 1971* Instruction in 
foreign language is required under the new 1969 law in all 
9 year schools* the new plan called •*l^odel Plan For tae 
Basic School** (provi(;*ional edition 1971) (22) was issued by 
the department (KJJD) for temporary usct pending final action 
on it by the perliaient probably in spring or fall 1972. 

Under the new basic school law the individual teacher 
will have sore freedom than formerly to set up his own 
schedule of instruction and plans. B» «ay ciK>08e topics, 
materials , methods appropriate to school subjects. One 
educator's coenest »ay be typical, (^rdland 13) 
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"T«aciilng staffs Mil] need greater freedom within vide 
currlcul&r &nd veil -l^sf Ined rinancial llsnits to set up a more 
flexible and adaotable type of teaching suited to the local 
school situation." There will be need for cooperative 
planning by teachers of the same grade level and by teachers 
of middle grades vith those of the early and subsequent grade 
levels. In larg&r sohools the possibilities for team teach- 
ing exist, as veil bs the possibility for teaching at several 
grade levels in a subject for vhioh a teacher is specially 
prepared. &n exafisple vould be foreign language infitruction 
Qov to be r>rovided« 

Another feature of the 1969 law Is the provision for 
councils to rero^esent various grou.ist pupils t parents, 
teachers, and other soli^ol ^sployees* For example, every 
school is to have a pupil eounoil for grades 7, 3, 9 in vnich 
each class is represented by a pupil elected by the class* 
In primary level schools there isay be a pupil council elected 
from and by grades ^-, 3t ^ it there is a need for such a 
council. Each class is to have a "class eounoil" composed 
of all pupils in the class. The department has issued 
instructions on guidelines (21) for the composition, operation, 
t^A responsibility of the various councils. It is notable 
that the parents* eounoil emtoaees all parents with children 
in the school. There is a school council for each cc^aunity 
ot»Bpos«d of school adsl.iistrators and teachers, k teachers* 
council in each school is ec»)posed of principal and teachers, 
aiid there is also a council for other «»ployees of the school. 



Thor -^w* Is a select coaimitt©© (e&siarbeidsutTal) eomoosed 
of elected representatives trm teachers council, employees 
oouncilp pupils council, perents council, eosimunlty school 
boerd, plus the school director. This coeRilttee with 
approval of the school board sets rules or guidelines for 
the operation of the other councils naoed. An operational 
structure for deaocratie partlctpatlon in all school affairs 
is thus written Into the 1969 lav for the basic school 
(grunnskolen) and the aaehlnery is described in regulations 
(21) issued Soptesiber 1970« 

Pwfhapc the isost significant aspect of the basic 
school lav of 1969 is the iaplied change in educational 
philosophy. Foraerly the obligatory period of schooling vas 
seven years in the elesentary school (folkeskolen). There- 
after there vcre four main types of schooling available i 

1) aoadeioio gyranaslua leading to "exaaien artiusa* aiid higher 
types of institutions* 

2) modern secondary seiKsols of 2 or 3 years Invading to 
special schools for oecuDational training* 

3) continuation schools for some pupils, often associated 
vlth oart-tlse vork, and \lth tactical training. 

h) practical-vocational or trade schools for others. 
Und«p the nev lav, the obligatory school attendance is to be 
9 years vlth a possible vithdrsval after 8 years in special 
oases. The continuation school is to i:^ dropped, and the 
first two years of secondary schools, aodern sod "gyBnas** 
will be included in the new basic school. 2t thus beoosses 



a coKprthdcslv© school for all cnlldrtn, wltla IliPited election 
of subjects avallabl* in grades 7t 8, 9. It Is planned tfeat 
thers will be dif f«rentiet«d teaching provided for the vary- 
ing abilities of pupils, and aore intensive subject mstter 
preparation uill be needed by teachers in the 7, 8, 9 gr&des 
than that needed by teachers in the 7 year element&ry school, 
this will h&ve a pronounced effect on the assignment and 
future education of teachers. In the psst it was eocenon for 
a te&oher to stert with a class of pupils in grade one and 
iBove with the class year year* Woisen were often assigned 
grades I, 2, 3f while sen preferred the upper grades, la 
schools where the upper grades were segregated by sexi w^en 
teachers were eomtaonly assigned to classes of girls, and men 
teachers to classes of boys. N-sw mixed classes are usual for 
upper as well as the lower grades* 

Mot yet resolved is the problem: connected with 
Instruction in saaller rural schools where teachers have 
pupils of two or More age levels In a class. Schools of 
this type will likely be continued because of local condi- 
tions such as difficulty in providing bus transportation and 
housing for impils wh.>se hoases are distant or seasonally 
inaccessible from school. The teachers for these schools 
will require a preparation differing froa that needed by the 
teacher of a single grade at primary level. 

The transition to the 9 year basic school is not yet 
oofflplete (1972), The ch8n,«:e froa the foraer rigid tiete table 
and instructional outlines to the more flexible ppogras being 



a«vaIop«<l In tb* n«w •hnodel plan" will oall for considcrablit 
modification and acooaiodation by th« aehools and thmir 
teaching staffs* 



V, Xmplioationa for T«4»oiidr Eduoatlon 

Tn&rm is a gensral avarcness in Sorvegi&n eduoation 
olrelts Xh&t th« b&slo sohool law end the eh«nget that It 
cells for In tho schools has pla* pointed th« urgency of re- 
exaialnlii« sadi revising the teacher education progi'sas offered 
in the teaafiers colleges (teacher education is used here vith 
reference to the colleges under the 1933 lav). (8) Stxae of 
the needs are apparent fron the foregoing discussion of the 
basic school law, While there is by no aeans agi'eeisent on 
all the specifics of a new prograa for preparing teachers, 
it has become evident that a a-year progran does not provide 
tiffle or framework needed to ps>@pare teachers for the new 
responsibilities. 

The supply of teachers is now cowing closer to 
meeting the demands of the nation for new teachers, though 
Shortages are apparent In some rural and isolated areas 
especially in the north. It seems therefore that the older 
»f year program will be phased out and that admission to 
teacher training will require the "exanexi artiua** or gradu- 
ation from ♦♦gywnas'*. The ainl-auo teacher education prograsj 
will then be 3 years with further training of 1 to I* years 
available for those who specialise at priaary level, and for 
those who prepare in subject natter or special instructional 
areas. 

Among the iisplioations for future teacher education 
progra!ss these are typical t 



1/ btrengtaened pr^iessioaul . reo<*ration oX the ore-sc^^DoI 
I^v&I teaciior is an Indicate^i need* 

2) ;>p8ciali nation for t^acr^ers at prisaary level gr^-des 1^ 2, 
3^ ^speciully in testiag^ differentiated and remedial 
t^uQixingf instructional s^ateria*^ &nd njetx^ods ^ill 
become aeceseary* 

3) Teachers of middle gr^ide level will need subject sjatt ep 
depth, guidancd und counseling training. 

Teaciiers of youth grades 7f 8, 9 optimally should iiave 
subject spQci&liaatlon preferably Id two areas. Sew 
techniques sind teasi teaching will como into use* 
5) Thd co^on core of general educatloc will be strengthened 
especially in the national and global as wall as science 
are&s of study* 

6> The new avenues of group activity and participation call 

for ttiaDh&3i8 in the teacher training. 
7) Tiie opportunity for teachers now in service to intensify 

and extend tii^eir training by susser courses and evening 

or part-tiKe study will call for expanded offerings in 

the teachers colleges. 
B) it ssay be expected tn&t the individual schools may be so 

reorganized as to provide a greater degree of freedom 

and respoasiblXlty for the teaching staff In connection 

with the te&cher*learner relationship. 

An indication of soae effects on teacher education 
of the new "Model Plan" (22) Is noted In a publication by 
teacher draining Council (23) which h&s the subtitle: 
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"Vi'iiat oon»<iQuenc«5 should the model plan for the baalc school 
h&v« for th« aduoation of t«ochers/" it contains comments 
and reactions of 13 persons representing many levels of 
Horweglan educatloa. sioaie iiigfiilgtits of tixe '"Modol Pian" 
are> an emphasis on ladividuaiised iastruction, less eHpmsls 
on horawork, reduction of class hours per w«ek froia 36 to 30 
with five day week perralssitol«| soaae freedoia for pupils to 
choose subjects, especially at youth level, alijsination of 
split classes and equality of sexes especially with regard 
to vocational training* To ijEpleraent such changes as these 
will require a revision of those as[>ects of teacher education 
which have to do with e* g. materials, methods and with the 
practice teaching programs of the colleges. 

A significant developeient in connection with tLe 
teacher preparing parograras is sean in paragraph 15 of the 
law of 16 June 1961. (7) Tnis paragraph provides for a 
"Teacher Training Council" to help the department (KUD) in 
matters relating to training for instructional service in 
sci^tools covered by this lav, the raesjbers of which are naiaed 
by the Kings Council to terns of k years* There ere 9 
aesibers plus chairisan and vice chairaan and a permanent 
•eeretary with office staff n&s been provided. Th© law 
states that the teacher Training Council shall be so consti^ 
tuted as to have knowledge in juitters relating tot 
a) universities and higner schools 
b> teachers colleges 
0} SKlucatlonal research 
d) vocational teacher schools 
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•) Xh» oomprabanslTe tohool 
t) g«ntral training icisools 

g) folk tilgh schools 

h) vooational and trade aehools 

In genaral this T«aoher Training CouneiI*8 function 
is to advise Xhm dspartment on sattwrs relating to exami- 
nations and training at teachers colleges) vocational teacher 
schools 9a& other schools preparing teachers 9 excluding the 
universities and higher schools* The law also ^ovides that 
rules for the eoxmcil nay be set up as to its duties « 
operation, naaing of select cota^lttees end consultants. In 
practice this council works closely with the Council for 
Ex^ri«entiOQ in Schools through a joint select ocaimittee« 
which after study of a isatter* refers its reootsttendations 
back to the two councils for action, followed by final 
disposition of the natter in the departnent (KUD)* 



VI. Toward a Nev hav foe Tcfeoher Education 

'Slam davelope«nt8 in the school syst<m of Norway had 
in 1971 r«ached tha ^taga of lagislativa proposal for & n«w 
lav to cover t^&char education in the varioua types of 
institutions outside of the universities and highor schools* 
The coalition cabinet's legislative plan set forth in the 
"Speech frosB the Throne** before the 1970 session of the 
parliament had placed the ciatter of a new law for teacher 
education on its agenda* Jioiwever a labor cabinet gained 
ascendency 12 March 1971 during the parllasientary session 
so the consideration of the legislation on teacher education 
was deferred* 

The department (KUD) prepared for parliament a back- 
ground study "Concerning Teacher Training" (2^) which pointed 
toward recoasendations such as the following t 
1) Witriin a 10 year future period teachers shall ^mve a 3 

year alniBUB training following **e«&8ten ariiuQ}"* 
2} Tnere should be a oosmon core and a differentiated 

training according to the subject or field or the grade 
level in which the teacher is to serve* 
3) The training period for "adjunkt" and "lektor" should be 
extended by a year within the next ten years* The 
pedagogical phase of this training should be lengthened 
and strengthened especially with respect to supervised 
praetiae teaciiing* (Pedagogy as used in the teacher 
{preparing ourriculisos in Horway ^alxraces sweral areas 



such as educational pnyctiologf^ didactics and methods, 
educational philcsophyt oomoaratlvd educationi educational 
sociologyy history of education, teats and measurentent. ) 
h) Teachers for the applied vocational and trade schools 
should iisve a lengthened training period (after examen 
arti\sa) and there should be more ^phasis on the 
oedagogical • isethodical phase of the training. The 
probl«QS in this field of teacher training present 
special factors because of the diverse backgrounds of 
experience these teachers have had and the lack of a 
ee»R!!on general education or prior academic foundation* 
The solution vlll seem to be in setting up principles 
with the details to be vorked cut in guidelines fron 
the department (KUD). 

In formulating the objectives for teacher training, 
the parliastentary report (2^) of 196^ had the view that in 
all teacher education the individual child in the school 
situation is central to the task* This view was supported 
by such studies as that by A. Hove (3.^) in 1956*57 of 
opinions expressed by teachers recently graduated from 
teachers colleges, which led him to conclude timt the train- 
ing not adequately aimed toward preparation for the 
tasks a teacher would later be confronted with in the class* 
rooa* 

The council on £Sx per Isentat ion in Schools in its 
treatise on 'Teacher Education** (25) has suamarised t^ task, 
responsibility, ax^ focus of teecutr training in the colleges 



32 

as follows t 

1} Th« teachers college shall provide students with a 

theoretical and praotleal education In the understanding 
of each child so ss to help him acquire more of the 
cultural heritage and knowledge of our society, 

2) The teachers college shall provide students faaillarity 
with ilorvay*s schools» instructional tasks, plans, 
niethods, materials. Students shall be given orientation 
as to developments and trends in schools at home and 
abroad* 

3) Teaching in the teachers colleges shall have in view 
the 8u,bJeots to be taught in schools. Therefore a 
subJectHsiethod ap^o&oh should be used with tsain ttmphasis 
on method but vith a greater insight into the subject, 

h) The teachers college shall prepare the students for 
independent work. Instruction shall include lectures, 
•eminars, work in sisall groups, individual and independent 
study. There should be a mix of theory and practice. 
5) Tiie teachers college shall seek to make the college 
setting a cultural ssilieu. Sthicel subjects, social 
studies, literature and arts should contribute to this. 
The statement of objectives stresses the point that 
teacher education should be oriented toward the Job of the 
teacher in the classrooe and to the discovery of what this 
iiEplieo for the different aspects, both theoretical and 
practical, of the teacher education progras. 



A co«pr«Jaen«ive resort wa« sad* by the Teaciier 
training Coimcll In 1968 (26} on tr«nds, de^elopaents, and 
needs In teactier tducatlon^ vhloh sicBca&rizes and comments on 
discussions which tiave tsken pl&oe In recent ye&rs. TMs 
rejx^rt Included a proposition for a new law on teacher edu- 
cation. While the report bears the nanes of the eleven 
fiaeober feach * Training Councllf there were notations of 
dissent by a minority from certain sections of the proposed 
lav. 

Under date of ^ March 1972 the Horweglan govern* 
ment*s cabinet i^esented & proposal for a new ''Law Belating 
to Teacher Education"* The proposal was published by the 
Ministry of Church end Education (KUD) in its treatise (27) 
of the same date. The treatise also gives extended back* 
ground information on the existing teacher education 
progreas and presents a rationale for the various sections 
of the rrop hsed law* A listing of the chapters of the lew 
with brief (liiplanation of contents follows* 

Chapter I « Soope of the Law 

a) requireiients for teachingf for administrative positlonj„ 
and for special respontitllities in schools 

b) organisation and function of public colleges of education 
(offentleg pedagofisk h^gskole) 

Chapter 2 - Educational Bequlresents for Teaching Positions 
The requirements for titles of "teaoher^f "adjunkt", "lektor" 
are set forth* Miniaum training for title of "teacher" is 
set at three yesrs* 



CJhapter 3 - Educational Btquirementa • Schoolt, 

The rttquirements are givitn for teaohing positions « 
administrative positions, and positions with sp«oi&I tasks 
In various school typesi a) basic schools, b) continuation 
schools, o) special schools for handicapped, d) folk high 
schools, e) colleges of edueatioa (pedagogisk hifgskole) 

Chapter h - Function of the College of EducatloQ 
(Den Pedagoglske lii^gskolen} 
Colleges of education are to offer one or more of 
these prograsta for 

a) pre»school teachers 

b) basic school teachers 

c) teachers of subjects e.g. art, household art 

d) specialisation in certain subjects or applied fields 

e) educational theory and practice 

The colleges nof also offtfnr inservioe and other courses. 
It is specified that a, b, o, above vVhall include theory 
and g^aotico, 

Adaissioa-retention of students, testing, certi* 
fioates or records are included in this ehapter. 

Chanter 3 • Governing Boar<J for the College of Education 

The Bsake-up of the board. Its duties and responsi- 
bilities are set forth. 

Chapter 6 » Regulations 

authority for establishing needed rules and 
regulations is d9legated to the departMnt (KUD}« 



Chapter 7 • Advisory Body 

Th« Teacher Training Council Is r«aff irmad as the 
body wiilch »haXl advise the departaent (KOD) on matters 
relating to the collegee of education and their progreme. 

Chapter 8 - Effective Date 

The date the lav takes effect and other suoerceded 
lavs end sections are detailed. 

Some of the significant features of the new law, 
eapecliilly ti^ose vhloh alter the existing or previous 
practices should be noted. Titles such as "teacher", 
•♦special teacher", "ad^unkt", and "lektor" ere defined and 
requlr^ents specified. Three years of training at a college 
of education will be tzilnisal for teacherct. there isay be 
ptrovision for the aooentanee of equivalent training and that 
received in other countries as qualifying. It se«as likely 
that ''adjunct ^ eompetanoe may be gained by further study 
at a college of I years' length. To qualify as "lektor" 
requires 6 years of training or "adjunkt" plus 2 years of 
special izatlon in a maior subject, tinder prevailing 
practice the departssent (KUD) 94»ts forth rules governing the 
approval of content in subject matter and pedagogy wnlch 
Biust have been oospleted by tiK>8e who would qualify for 
teaching tiie various types of schools, and this aay continue. 

Under the 1969 law the basic school (grunnskolen) 
obligatory attendance ^ms been set at nine years. Teachers 
for the pre»sohool aust be trained for that levelo For ttm 



pria&ry levtl <l-6 gredes) "teachers" ioust have the 3 y«sJP 
training, However it is probable that "adjunkt" and "lektop" 
vill be allovod to teach in certain subjects* Fop the youth 
level (7*9 grades) the teaching positions may be filled by 
a "teacher**! "adjunkt" and <*lektop". In the past tiiose 
teaching in "gymnas" or advanced secondary level schools 
have been required to be **adjunkt" or "lektor'U 

The scope ot teacher education is to be broader under 
the new lav prop-tsed than under the laws ot 1938 and 1961, 
ka an exaaipley the preparation of pre-sehool teachers is 
assigned to the colleges of <Kiucation vhere before they were 
prepared in separate schools* The need tar such teachers 
has been estimated to increase slmrply in the period t 1971'* 
1981 when there m&y be ten titses as many pre^sehool children 
enrolled as at present, <2d) Other areas of teacher edu- 
cation will undoubtedly in the future be served by the 
colleges of education as projected* 

The proposed law delegates to the department (KUO) 
authority to set requiresients for those who ere to fill 
school administrative positions* 

The function of the eotlstlng teaohe«*s colleges is 
broadened mi«r the new law by assigning to thm the task 
of preparing students for teaching, administrative and other 
educational responsibilities in the schools* The colleges 
are to carry on activities which will "advance teacher 
education and further the pedagogical and eurrioular 
development of the schools for w^loh they prepare teachers'** 
<27*P* 88) 



In a special section of th» law (27-p. 88) thar« Is 
provision for practice teaching which may be Drovioied at a 
ca-apus school attached to the college or at a public 
coBuaunity school or at a private school for pre-school 
children. 

A n«w departure in the lav is the provision for a 
governing body or board which will have Jurisdiction over 
& college of education and other institutions such as the 
"dlstrikt hogskole" or "regional college". This board 
Shan consist of 5-7 meiribers named by the KU0, One raeober 
is to be a student with one year term while the others have 
3 year terns, the rector of the college of education and 
the principal of tiie campus school may attend aeetings of 
the board and aay e3s press opinions but have no vote. The 
rector prepares the agenda for meetings and the KUD is to 
(istabllsh regulations for the operation of the board. 

Each college of education Is to have a peipwesenta- 
tlve council of faculty, otheie iwaployees, practice teaciiing 
supervisors and students. The council elects its chairman, 
the rector and campus school principal may attend meetings 
of the council, apeak, and have thv ; ressarks recorded. 
In addition each co.Mege has a faculty organiiatlon, a 
student organization and a^ organia;atlon for other employees. 

The law of I96l C7) ?P I? referred to earlier, 
ostablished the "Teacher Training Council" of 9 members with 
^-year terras, plus chalrraan, viee-ohairxBan and secretary. 
The new law reaffirms the establlshaent of this council. 
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adds one sftsber vno Is to b« a studont in te&oher •ducation 
(2-y0ar t^vm) and dftfines oounciX responsibilities. Hm 
eouacil is to provide supervision ot ourriculer plans and of 
•v&luation at the colleges ot eduoation as well as furnish 
information to the departtsent (KUD) on request or on thei^ 
own initiative* 

ItM new law to fovern teaehar education departs 
markedly Stom that presently in effect. While it is 
specific in setting educational requirements for teac^iers 
and in defining the training required for various positionst 
it is broad«r and less specific with respect to the authorized 
prograsiS at the colleges of education. Adalnlstrative povers 
will be less concentratsd in the department (KOD). There is 
rauch delegation of responsibility to tne Teacher draining 
Council and eventually to the new ♦'ype of governing boitrd to 
be set up under the law. 



VII, Qom9 FutTir© Developments 
Novels I snd Tsrends 
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Of th« eighteen t©ach®rs colleges, two are in th« 
capital 08lo» wnil» l6 are geograptiloally distributed over 
the country Iro-n TmssiJ in th» north to Kristl&nsaod in tiie 
south. Uiiere rtsss be«n mm expresiion of need to place one 
in ti::c district of north ^forvay, s^td e college In Alta m&y 
meet tMt need, A.a to si:»« the average ext^eeted vill be of 
350^00 etudeats with a few largsr schools of 600-700 
students, but larger sieed instituti'>ns are not nov contemplated. 

There is a new type of post^secondary school emerf^ing, 
the regional college (distrikt i^gskole) for ti^se ttisMng to 
take post-^'gyisnes" schooling, fhis school type has a strong 
local appeal and could in sosse places be fused vith a collage 
of education, la fact it has been suggested that the colleges 
of education should offer a "core** of studies vithin a systeis 
of regional colleges, the develop»ent of these regional 
colleges will likely affect the growth of colleges of edu- 
cation but as yet the influence cannot be predicted, although 
some steps toward coordination are under way and vill be 
accelerated under the new law. These regional colleges are 
not under the office for Teacher Training in th-; '?ep&rtaent, 
but under the cultural division of the department (KUP), so 
a new administrative plan will likely evolve* 

(^e of the obvious needs is for the Issprov^ent of 
the physical ^lant of existing teachers colleges, While 



tliore fias been llwited new i^ilcllng occurring in ttkt last 10 
years, ao^e oolleges are operating under severe handicape as 
to sp&oe at2d equipaento The state budget 1971 (29) paropoaed 
new buildings for colleges at atav&nger, Elverum, Levanger, 
iiasiftr, iialden, Bodi$, but none for Oslo inasstuoh as a site 
for the Oslo college had at that date (1971) not been 
determined. Total proposed construction was Kr. 21,000,000 
CI3»000,000) for aajor projects at the six colleges nareed. 
Building plans in sosse cases will provide for en eleaentary 
school of 5-6 grades (practice school) to facilitate the 
observation and practice teaching phase of the program. The 
need for an on-catopus practice school has been expressed for 
more than 20 years and the need will become more critical as 
teacher education is to be professionally strengthened and 
lengthened. Practice teaching under fiupervision as an aspect 
of the teacher education vill receive esphasis under the law. 
Discussions like that at a conference April 1970 show the 
interest of those concerned with this aspect of teacher 
training in developing and iaproviag it. (30) 

Closely related to the practice school is the 
development of "pedagogical centers" at certain schools. In 
addition to practice teaching, such centers will provide for 
the opportunity to observe good teaching, n«v materials and 
new methods in use. This is significant for the pre-servioe 
prograa as well as for the in-service progran that is soon 
to be esphasised for teachers wlio have been trained earlier. 
It stay serve a useful purpose in stisulating «ipefimentatlon 



vltn thosa Instruct ioneil methods^ naterialst and subjects 
appropriate to the b&slc school grades. It can also provld« 
a meum for better integration between tiieory and practice, 
a need for which lias been and continues to be ot concern to 
teacher cKiucators* An example ot the Interest in this 
aspect of teacher education is seen in the discussions vhich 
took place August 1970 at a meeting of college faculty vho 
lead experiffiantal activity in their Institutions, (31) 

A hoped for iJEProvement for the near future is the 
lightening of teaching load of faculty in the teachers 
colleges, Whil® 6 ol&ss slse of thirty is not excessive^ 
the nuiaber of teaching hours^ conference group and committee 
meetings, plsoes a high time dwssand on the faculty. To this 
is often added a crcvde^jl space condition, leek of secretarial 
or St ^:ient aftsistance vith clerical routine, so that it ssekes 
for a heavy work load, The trend toward autonosiy for the 
individual colleges 2>&y m&km possible the allocation of 
available fvtads to the ligntening of teaching load and other 
needs of high priority. 

Another emerging possibility in the developing 
colleges of education is tlmt of specialization. As the 
opportunity for sore autonomy becomes evident, one school may 
acquire a staff with strength in a special field. Students 
from another college may then choose to go for the tMrd 
year to a school which is staffed and equipped for this 
specialty, The trend is well under way as represented 
the listing of special offerings of the teachers colleges, (9) 



But as specialization or aor« intensive subject msxtter 
emphasis becomes strong, especially for teecliers in the 
upper grades of youth level, trisre raay be & stress on the 
•ubjsct at the expense of the learner and iiis problems. A 
fear h&s been expressed triat « movesient to set up standard- 
ised tests vith norss for 9th grade achievement may go 
ccu?Jter to the philosophy of the eofapreheaslve school with 
aquel opportunity for every child to obtain the education 
suited beat to his abilities and interests* 

The possibility for a "teacxier" with "teacher exam- 
ination" to pursue studies in subjects of sufficient length 
to attain the "adjunkt" coapetance will b© weloosed by laany 
teachers and will serve to increase the supply of teachers 
for youth level. However a result csn be t^ist teaching in 
the pri'Tiary grades 1, 2, 3 will be de-eajphesized and become 
less prestigeous or attractive. It ims therefore been 
pointed out tn&t a specialty In primary ^ucation and in pre- 
school education is necessary to tsaintain a balance and to 
prepare for these levels of teaching those who have the 
capability and interetjt* 

the Inservice proiraia of the teacners colleges has 
now become operative, tiirough an allotment of Kr. li allilon 
In January 1972. Each college was assigned an area or 
district wiiose schools it should serve with its offerings of 
Inoervlce courses for teachers. Saoh college assigned a 
o<x>rdinstor, whose regular teaching Xoad was reduced, to the 
task of organising the college's inservice program la 



coo Deration with school administrators end teachers of th« 
area. Teacners interested in such courses m&f seek to enroll 
for & variety of reasons such as a wish to: be updated in use 
of newer roetaods and nsaterials^ study one subject more 
intensively, prepare for another level of teeching, acquire 
training to qualify for the "adjunkt" degree etc, Soms of 
the course offerings planaed at one of the teachers colleges 
ffiay be considered typical of an Inservice orograms 

1) group dynamics - 16-20 class hours 

2) the new "open school" 5 day course of 30 hours total 

3) Pedftgogical iajDlicatlong of the new "norsaal olan" - 35 
hours 

Dress and grooming for ynung oeople - l8 hours 

5) ^1usi« and dence for the y-^ung - 18-20 hours 

6) Curistianity and orientation tcward life - 30 hours 

7) Modern matheatties for teachers - '♦■O hours 

8) Visual aids - flims - 36 hours 

Courses may be offered during the day or evening 
hours, one day per week or intensively for & short period. 
Teachers may naye time released from regular duty in order 
to attend these courses. 

s;nile the prograai is so new that no evaluation of 
outcoraes if possible, there nas been much interest and 
•nthusiasffi for the progtm^ £nd it cen faeve a sigaif ioent 
effect on teacher performfence in the next few years, 
especially in connection vilth the new "tnodel plan" to be 
used ia the bssic school prograo, (22) 



Anotiier problwe area which under th« aropoaed l&w 
would likely come within the purview of the T«jfecner Training 
Council, involve! the training of teachers tor the vocational, 
trade and related types of acnoole. It is desirable if not 
imperative that tiiese teachers shall have relevant experience 
in the practical field of the occupation or trade. To tiiie 
should be added general education, pedagogical study, and 
subject specialisation so that the total teacher training 
period would be too long to be realistic. The future 
developoents in this field of teacher training take on great 
aeaning for the vocational and trade schools which have long 
been a strong aspect of the Horwegiaa educational systesi. 

The scope of the teachers colleges will be defined 
fflore liberally than before and will allow wider range of 
teaoner education services under the new law. For example, 
a 3 year training period will be the norm for pre»»chool 
te&chers, basic school teachers and subject teachers. Those 
who have university degrees ssay take a year of pedfigoglcal 
training to qualify for service in the basic school. 
Teachers who are to serve in adult education may be given 
nractioal • pedagogical training. Offerings aay include 
further training in subjects or fields. 

The noticeable trer^ in the discussions concerning 
the new law is that It shall provide a fraaework for the 
developiRent of teacher education which will allow for change 
in tim years ahead, ad orderly development will be the 
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rtaponslbllity of the department (KtJD) which will give final 
approval to instructional plans submitted the institutions 
for subjects or subject f lelds# These plans will be reviewed 
by the Teacner Training Council vhich advises the depfiirtment* 
There appears to be a greatex* opportunity for the faculties 
in the teacners colleges to innovate and to exoeriment vith 
subject matter content ^ Instructional methods and materials t 
and T^ith new orograms than heretofore* 

A new concept receiving consideration is th©t of 
evaluating prograiBS for teacher education* The details and 
mechanics have not been developed but will probably come fro® 
tx^e departsient after consultation with the Teacher Training 
Council and will be a saeans of emphasizing quality programs 
without strict conformity to models set up under previous 
rules and regulations* 

The foregoing are not the only areas of concern la 
the new law covering teacher training t but represent so^o 
ideas which have (^en explored in discussions and legislative 
proposals by various groups* The new law may corse up for 
final parliamentary action in the fall of 1972 or the spring 
of 1973* In the ^eantl^et the department (KUD) will ^ active 
in drawing the ruXes^ regulations and Inatructions for the 
guidance of the colleges of education so timt these isay be 
available when the law takes effect* 

Tha opportunity seems now at hand to unify some of 
the disparate eletaents of teacher education through a new 
approach to tiae education of all teachers for i^rweglan schools* 



Such an urabitious and deaandlng prospect was undoubtedly in 
tne "jinds of tAose yao iiave atudled tuQ jjrobles of teeoiier 
education in the last ten ye&rs in Itorvay and wbo art in the 
forefront of the taovement to restructure prcgraais for pre- 
paring teachers in the light of present and future needs. 

The next tep yeEP period in liorwegian teeciier edu« 
cation generelly will likely be one of laarked change and 
developjsent, especially in the colleges of education where 
thie will be e significant iirae for thorough-going prograa 
restudy and sodif loation. Tne basic school law of 1969 has 
highlighted the need for improved teaoner preparing programe. 
The new law for teacher education, expected in 1972-73 will 
eoordinate teacher education under the Teacher Training 
Council (32) and say provide the ssllleu in which pro{>osalf 
for strengthening all teacher education will find the desired 
linplenentation in the years aJ:»ad« 



VIII. Appwdilx 



"Lawrerutaannlng" hat tom^tlraes be«n tranaXated e» "teacher 
training" t ti^^ugh th« t«r« "teaeiMnr tducation" could aa wolX 
b« uaad in thia ooataxt. 

•*La«peralcol»n" baa been called "taschara collaga" alnce tha 
nrograia b&aad on «««aaan artiua" from cyenaalum plua 2 and 
now 3 yaara of atudy would aquate with collage graduation. 

"Xlrica og Undarvlanig8pdapartaaentet«, or Hlnlatry of Church 
and Education haa been referred to aa the »departraent« and 
In ao«e placea abbreirlated to «KUD«. 

•GrunnaUolen" aa defined In the 1969 law la referred to aa 
«baalc aehool". It haa alao been called the ••coaprehenalve 
aohool but thla connotea secondary level aa well. 

"Vlder»Mtdannlag" la tranaleted aa ••jfurther training »• 

»»Etttrutdanning" la tranalated aa «poat-graduatlon" or 
"Inaervlee training" depending on the altuatlon where the 
eoursea are offers. 

♦^ad« la tranalated aa •♦council" In "Student rad" - "Student 
Council*' and "Laererutdannlngarad" aa ^Teacher Training 
Council". 

«Pedagoglak i^gakole" la a dealgastlon in the new law for 
teacher education of the forxaer "Laer9raItole« which aaa been 
called "teacher a college**. It oeeaa that "Pedegoglak 
Hjtfgakole" oay be tranalated aa "College of Education". 

"Piatrlkt l^gakole" a deaignation of an evolving type of 
higher e'ucatlon, oay be tranalated aa *1^egional College . 



(I) liove. Olaf 

"Aa outlin* of Norwegian Eduoatlon'* 
Royal Morwtgl&n flinlatry of For«lgn Affairs 
and tfi« xMlnistry of Church and Education 
^iJgfero Boktrykkerl a/a 1958 

(3) LanfOi August 

"^m blir laorera • og hvorfor?" 
Oalo 19^7 

<3) iiUttt» mima 

"Th9 Sduoation of Childran and Youth In Korvey" 
Onlirersity of Pittslwrg (Pa.) Praas • I960 

(h) St, Lov av 13 June 1969 
"Om grunnskolen" 
Gr^ndahl and S^na - Oalo 

Sandvan, Johc* 

"Xnnledning til Utvalg og utdanning 
1 Laereryjpkat" 

Pedagofiisk Forskning • Oslo 1966 

(6) Sandvan. Joha* 

"Utvelging av Elaver til Laererakolena" 
Padagogiak Forakning - Unlveraitats Forlagat 
Oalo 1966 

(7) St. Lov av 16 June 1961 
"Ob UtdanningskTKV for 
Laerarsr i akulan'* 
Qri^ndahl and Sf^ns Oalo 

(8) Klrka og Undarvisnlnga dajsartamantat 
"Learerskulan - U>Wf Baglaaant og 
Uadarrianlnga planar " 

Qr^ndahl and S^na Forlag Oslo 1939 

(9) Laararutdanningsradet 

"Laerarutaannlng • Qrientsrlng for a^ora til 

Laartrskolan** 

1972 

(10) Kirka og tlndanrisningsdepartaaantet 
'*Sks«sen8instruks for Laararakolan** 
Oslo 1.970 

(II) Sandvan, Joha* 
"Padaglsk iioldning 

»>edagoglsk Forskning» Univarsit^ts Forlagat 
Oalo 1963 
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(12) Saodven, Johs* 

"Krav til Laersrutdarininjjen'' 
ilorsk Lsererutdannlng Oslo 1965 

Cl3) Nordlandi Bva 

•^•achsr Training for ttorwegian Scbools" 
Int. Bevleu of Sduoation 
Vol. XV / 1969 / So, 1 

(1^) flovot A. 

"Lit«rerutdftnninf^ og Arb#id9t 
i akol«n** 

Fo7«knlng og Canning - Pedagogisfc 
Fojp»toiing»institutt nr. 5 Oslo I960 

(1$) Tilrading nr. XIV 1950 

Kirko og Unddrvisnlngsdepart&mentet 

(16) St. Meld nr. 9 - 195^ Tllrading tr& 
Kirke og DndervisningsdepartftBantet 

(17) Porsoksredct for Bkoleverket 
"Hod^llforsiAE i L&crorskoltn • Tsndsnser 
og •rf&ring«r i perioden 1965*69** 

Oslo Jttnt 1969 

(Id) Forsoksradst for Skol«v«rkst 
"Skolsn i 70 - er«nt 
Fors^ og B»for« nr. 17" 
Unlv«r3it«tsforiag«t - Has«t Trykk 1969 

(19) Helhaug, A. 0. & ?Mtr«, S. E. 
"Var gnmnskole" 

a/s/ L6srerstttd«nt«ns8 Forlag Oslo 1969 

(20) Folk«8kol«komititeen 

Instilling fra FoIk«skolakoaitesR «▼ 1963** 
Oslo 15 Junt 1965 

(21) Klrko og Undsrvisningsdepart«!s?ntet 
*'Htgls»tnt og ZnstruKssr for grunnskolsa** 
Oslo m> S«ptc»ber 1970 

(22) '*Hf^nst©rplan for grunnskolon** 
Hidlsrtidcg Utgav« 1971 

Kirks og Undervisningsdaoartaaentet 
B. Asohshoug & Co. Oslo 1971 

(23) **Hf$n8tsrplaa og Leorarutdanning** 
^tassBlins utgi«vea av 

Laer srutdanning sr adst 
Oslo April 1972 



(21+) St. Held nr 69 - l963-6if 

Tilradlng fra Kirke og Undervlsning^departamentet 
**om Ijaererutdanning" 
10 April 196if 

(25) ForsjJksPedet for Skoleverket 
"Halsetting og Fagplaner" 
Unlversltets forlaget 
Olsens Boktrykkeri Oslo 1967 

(26) Laererutdannlngsradet 

"Instilling cm Lav cm Leererutdanning" 
Beklemetrykk e/s Bergen 1969 

(27) "Ob Lov or Laererutdannlng" 
Odelsting Proposisjon np» 51 
Kirke og Undeirvisnlngsdeparteiaentet 
Oslo ^ U&r, 1972 

(28) "Utvidlng av Fj^rskoleleererutdannlngda" 
Eapport fra konferartdan 1971 
Laererutdanningsredct - 

£• Sprensdns Trykksri a/s* 

(29) Finens - og Tolldepart^aentet 
''Statsbudsjcttet** 

St. prp. nr. 1 (1970-71) 

(30) ForsgJksradet for Skoleverket 

"i0rlng8skol«a og Praksis - Opla«?ingen 
1 Laerorskolan'* 

Studi€siatoriale fra 
Fors^sradsts konf «rans« 

7-8 fiprll 1970 

(31) Fors^ftdet for Skoleverket 
"Konferant* for forsiAcsledere 1 

Lasrerskolen" 
17-18 August 1970 

(32) Z^ererutdannlngsradet 

"Laererskolea - In kort Orieatering" 
£)90«3aber 1967 



tfot« 

The report prepared 1^ the Teaehtr training Counoil 
Doseat Eva i%>rdlaxid« Chelnaani •dlted Lektor Olav 
Sunnana (26 )« iiaa an txtetulcd listing of referenoes to 
articles and studies relatiag to teaeiier training* 



